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Abstract: This research document, compiled by 
Ph.D. level researchers at The Flippen Group, 
summarizes the various studies performed to 
date on Capturing Kids’ Hearts, Teen Leader-
ship, Keystone, and the Flippen Reading Con-
nection.  Please call us for more information at 
1.800.316.4311. 

 

 
INTRODUCTION 

 

Are The Flippen Group’s curriculums and train-
ings scientifically research-based?  The answer is 
a resounding “Yes!”  Thoroughly researched 
through rigorous scientific studies, our trainings 
and curriculums have had several Ph.D. disserta-
tions focus solely on their impact.  Ph.D. level 
researchers have also performed extensive longi-
tudinal analyses, clearly demonstrating success 
through proven statistical techniques.  Further, 
countless schools can testify to the results and 
have documented a positive impact through case 
studies.  
 
Not only is our impact carefully researched, but 
the foundations upon which we developed and 
perfected our trainings and curriculums are also 
confirmed in the professional literature.   
 

� For example, the September 10, 1997, issue of 
the Journal of the American Medical Associa-
tion describes a study which drew from the 
National Longitudinal Study on Adolescent 
Health, surveying 90,118 adolescents.  The 
authors found that connectedness to a parent 
and connectedness to a school-based person, 
such as a teacher, were the only factors that 
lowered risk in all negative behavior catego-
ries.  These two factors achieved p-value lev-
els less than 0.001 for all 12 continuous and 
quasi-continuous outcome variables, meaning 
that the probability of finding these positive 
results by chance is less than 1 in 1,000.  

 
� Similarly, the October 16, 2002 edition of 

Education Week cited professional research 
documenting a specific “missing ingredient,” 

without which schools stand little chance of 
significant improvement.  The missing ingre-
dient the researchers identified was this: a 
strong bond of trust among the various mem-
bers of the school community.  The authors 
went a step further, providing a wealth of data 
to support the concept that there is a strong 
correlation between a school’s trust level and 
its students’ academic achievement.  

 
These research studies further validate the ap-
proach we have championed over the last several 
decades.  Schools from Washington to Texas to 
Iowa have undertaken research studies on our 
trainings and curriculums and all point to a singu-
lar conclusion: lives are being changed, and the 
change is measurable and statistically significant.  
Below you will find details on specific studies 
investigating the impact of our trainings and cur-
riculums. 
 
 
 
 
 
 
CAPTURING KIDS’ HEARTS, TEEN LEAD-

ERSHIP, AND KEYSTONE STUDIES 
 

Dr. Theodora Cox performed an extensive study 
of the impact of Capturing Kids’ Hearts through 
her 2003 dissertation from West Virginia Univer-
sity.  She focused on several schools in West Vir-
ginia and found that there was a substantial impact 
on the school environment that was “both imme-
diate and that the full impact would not be known 
for years.”  Her objective was “to determine: (1) 
the dynamics of the experience that inspired par-
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ticipants to want to change practices to better fa-
cilitate student learning; (2) how selected educa-
tors exemplified that inspiration in their daily 
professional experience; and (3) how the training 
has impacted classrooms, schools, and the school 
system.”  Among the findings were: 
 

� “…fewer discipline problems” 
� “Strategies learned in Capturing Kids’ 

Hearts provide a systematic way of dealing 
with students as individuals and set the tone 
for schools and classrooms based on mutual 
respect.” 

� “Students have learned to reach consensus 
and interact with peers to correct misbehav-
iors.” 

� “The Capturing Kids’ Hearts training has 
impacted classrooms, schools, and the school 
system.” 

� “The county high school received a 
commendation for its nurturing environment 
from High Schools That Work evaluators.” 

 
 
 
 
 
 

In a Teen Leadership study performed by Ph.D. 
researchers, the study design was a longitudinal 
before/after format, with respondents completing 
a likert-type questionnaire at the beginning of the 
intervention and at the end of the intervention.  
Responses came from a cross-section of over 500 
students from 7 different schools with diverse 
geographic and economic environments.   
 
The data was gathered by each school and ana-
lyzed by Ph.D. researchers using a one-tailed 
pooled two-sample t-test for independent popula-
tions.  Statistically significant results were found 
for numerous behavioral and attitudinal factors, 
including the factors listed as follows.   
 
All of the following p-values are less than 0.001, 
meaning that the probability of finding these posi-
tive results by chance is less than 1 in 1,000.  
These p-values are substantially less than the 
standard p-values accepted in the professional 
literature of 0.05 or 0.10, which means that the 

results meet an even more rigorous threshold of 
proof. 
 

� “I am confident in myself.” (Increase, 
p<0.001) 

� “I view myself as a leader.” (Increase, 
p<0.001) 

� “I make smart decisions and consider the con-
sequences.” (Increase, p<0.001) 

� “I have goals for myself for college and/or a 
career.” (Increase, p<0.001) 

� “I feel like I am connected to and close to my 
parents/guardians.” (Increase, p<0.001) 

� “I feel like there are other students who care 
about me.” (Increase, p<0.001) 

� “I feel like no one really knows me.” (De-
crease, p<0.001) 

� “I am not afraid to speak in front of people.” 
(Increase, p<0.001) 

� “I like myself.” (Increase, p<0.001) 
� “I get in trouble a lot at school.” (Decrease, 

p<0.001) 
� “I get in trouble a lot outside of school.” (De-

crease, p<0.001) 
� “I am comfortable and confident around 

adults.” (Increase, p<0.001) 
 
 
 
 
 
 

For his dissertation at Texas A&M University, 
Dr. Jim Rosebrock used a quantitative and qualita-
tive approach to study how Capturing Kids’ 
Hearts training and Teen Leadership contribute 
to schools and their individual members.  The 
main research questions in this study were: (1) 
How do students and teachers perceive the envi-
ronment of the school during the different stages 
of implementation? (2) How do teachers perceive 
and respond to the process? (3) How do students 
perceive and respond to the process?   
 
This research project was formulated to provide 
concrete evidence as to the effectiveness of this 
process.  The research used the naturalistic inquiry 
process described by Erlandson (et al., 1993) in 
Doing Naturalistic Inquiry.  Purposive sampling 
was used to maximize information from students 
and faculty members.  The research stated, “In 
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keeping with the naturalistic paradigm, the basic 
methods of instrumentation were campus observa-
tion of events, critical incidents, records, docu-
ments, and interviews using purposive over a 
prolonged engagement with persistent observa-
tions and triangulation to promote trustworthi-
ness.” 
 
Rosebrock used a multi-faceted approach to quan-
tify the impact, investigating the direct impact on 
students, the direct impact on teachers, along with 
the overall impact on the school environment.  
Improvements were found in numerous areas, in-
cluding: 
 

� School-wide discipline 
� Sense of community 
� Democratic student government 
� Mutual respect 
� Fairness and cooperation 
� Student self-esteem 
� Relationships between staff and staff/student 

 
 
 
 
 
 

Dr. Kathleen Cirillo and Dr. Brian Colwell con-
ducted an impressive longitudinal study on the 
impact of Teen Leadership, using a control group 
as a comparison.  Their study was done through 
Texas A&M University and through the Leader-
ship Education Foundation, exploring the effects 
of Teen Leadership on self-esteem, loneliness, 
parent-adolescent communication and perception 
of leadership development of high school stu-
dents.   
 
Students participating in Teen Leadership served 
as the experimental group, while students in a 
youth organization from the same city who did not 
receive the intervention served as the control 
group.  The experimental and control groups were 
asked to fill out a questionnaire prior to and upon 
completion of the intervention.  The questionnaire 
included demographic information and questions 
from The Leadership and Personal Development 
Inventory (Carter & Spotanski, 1989), the Revised 
UCLA Loneliness Scale (Russell, Peplau & Cu-
trona, 1980), the Parent-Adolescent Communica-

tion Scale (Barnes & Olson, 1982) and the Texas 
Social Behavior Inventory (Helmreich, Stapp & 
Ervin, 1978).   
 
Separate two-way analyses of variance 
(ANOVAS) were used to test for significant dif-
ferences in all dependent variables.  Significant 
interactions were investigated with simple main-
effects analyses.  The alpha level was set at 
p<0.05.   
 
Simple main-effects analyses for the control group 
(who did not participate in Teen Leadership) 
across time indicated that self-esteem, attitude 
toward group work, personal development, loneli-
ness, mother/father-adolescent communication did 
not change from pre-testing to post-testing.  Con-
versely, simple main-effects analyses for the ex-
perimental (Teen Leadership) group across time 
significantly increased on all variables except 
loneliness, which significantly decreased from 
pre-testing to post-testing.   
 
Thus for the students participating in Teen Lead-
ership, all measured variables were positively im-
pacted.  Specifically, statistically significant 
positive effects were found in students for the fol-
lowing variables: 
 

� Personal development/maturity improved 
� Attitude toward group work improved 
� Mother-adolescent communication increased 
� Father-adolescent communication increased 
� Loneliness decreased 
� Self-esteem/confidence increased 

 
This data confirms that Teen Leadership holds 
promise as an intervention for enhancing self-
esteem, parent-adolescent communication, leader-
ship skill development and for reducing loneliness 
in high school adolescents. 
 
 
 
 
 
 

Dr. George Willey studied the effect of Teen 
Leadership on middle school students for his 
Ph.D. in Education from Texas A&M University.    
In his longitudinal study, various data-gathering 
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methodologies were implemented, including stu-
dent data from the Texas Social Behavior Inven-
tory.  This assessment was developed by 
administering questions related to self-esteem and 
social competence to over 7,000 students and us-
ing factor analysis to determine validity.  A read-
ability index of the questionnaire instrument was 
determined by the Flesh-Kincaid Grade Level 
Score.  Results of the study were analyzed using 
statistical hypothesis testing procedures, finding 
results such as: 
 

� “…the Teen Leadership curriculum increased 
the level of self-esteem of females and males 
who participated in the study.” 

� “Evidence from this study suggests that the 
Teen Leadership curriculum increases the 
level of social competence of females and 
males.” 

� Decrease in discipline referrals for a large 
number of students 

 
 
 
 
 
 

In a comprehensive quantitative and qualitative 
meta-analysis of over 100 teachers and over 2,000 
students from 7 different schools, Keystone was 
shown to have a large impact.  Over 96% of re-
spondents said “Yes” to separate questions asking 
teachers if Keystone helped their students:  
 

� Show more respect 
� Resolve conflict better 
� Show more self-control 
� Get along with classmates 
� Show more kindness 

  
When asked if Keystone helped decrease disci-
pline problems or helped teachers better connect 
with students, the “Yes” percentages were 94% 
and 98%, respectively.  The student surveys also 
resoundingly supported the impact of Keystone. 
 
Students were given the opportunity to write in 
additional responses, and a sampling of these 
comments is below: 
 

� “Keystone is a good thing because we learn 
how to respect others when they are talking.”  
Markisha (4th grade) 

� “I think Keystone makes students believe in 
themselves.” Michelle (2nd grade) 

� “I like helping people because it is a Keystone 
quality.  I like helping, reading, not talking 
and plus no yelling or screaming.  When you 
are a Keystone kid you are so happy.” John 
(3rd grade) 

� “It made my attitude better.  Now that my atti-
tude is better I don’t get into trouble.  Because 
of Keystone I have more friends and I don’t 
talk back to my siblings a lot anymore.  Now I 
am a better person.” Kristina (4th grade) 

� “I learned to be quiet when my teacher is talk-
ing.” Chris (1st grade) 

� “I think Keystone brought the class closer to-
gether.  Now we’re like a family.” Justin (4th 
grade) 

� “I learned not to lie, learned to trust, and 
learned that fighting is not the answer to any-
thing.” Valerie (4th grade) 

� “I’m really glad that we have Keystone be-
cause if we didn’t I’d be disobeying my mom 
and dad and teacher.  I love Keystone because 
it helps me to be kind.” Melody (2nd grade) 

� “Keystone helped me realize that I should al-
ways be honest and not be selfish, and I 
shouldn’t judge people just how they look and 
I should try to put myself in other people’s 
shoes once in a while and that I should realize 
that I don’t have the worst life.  There are 
people that are less fortunate than me.” Zach 
(3rd grade) 

� “Keystone has helped me control my temper 
and concentrate on school and be friendly to 
other kids.  Keystone is great for everyone.” 
Nathan (4th grade)  

� “I used to be really shy but when I learned 
about courage I forgot my shyness.” Lauren 
(4th grade) 

� “I respect teachers now.” Shenell (kindergar-
ten) 

� “Keystone has helped me make more friends 
and I know how to control my temper now.” 
Kaitlin (4th grade) 

� “Teaches you right from wrong and gave me 
courage to speak out my feelings.” Kaley (4th 
grade) 
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� “Thank you Keystone for helping me get 
along with other kids and respect my mom.” 
Shane (2nd grade) 

� “It’s fun and it teaches you.  It’s better than 
sitting there listening to someone say, ‘You 
should be nice and…’  That makes me go to 
sleep!  Keystone makes me listen every time!  
Whenever our teacher stops reading we say, 
‘Aw, man!  Please a few more pages!’  I could 
read or listen to Keystone all day, all year, all 
decade, etc.” Chelsea (3rd grade) 

� “Keystone gave me confidence and encour-
agement.” Sean (2nd grade) 

� “I like how you taught us how to work out 
problems.” Mallori (2nd grade) 

� “I learned to respect others, and I also learned 
to respect myself, and I also learned to have 
self-control, and I have learned to love and 
not to hate and have learned not to fight, and I 
have learned to forgive people.” Shane (3rd 
grade) 

� “Keystone is fun and I mean fun.” Kody (4th 
grade) 

� “Keystone helps schools become less harmful.  
Keystone helps kids express themselves.” 
Brittany (5th grade) 

� “Keystone has given me courage to face my 
fears.” Erica (4th grade) 

 
 
 
 
 
 

Cleburne High School in Texas published re-
search from a comparative longitudinal study on 
the effect of Teen Leadership, contrasting stu-
dents who took part in Teen Leadership to the 
overall school average.  The extensive research 
was published in the professional literature.  
(Sherwood, R. [2003], “It All Began With a 
Handshake,” Journal of the Effective Schools Pro-
ject, Vol. IX, 6-11).  Even though they intention-
ally placed students with failing or borderline 
standardized test scores and grades in Teen Lead-
ership, those students significantly outperformed 
the school average after taking the course.   
 
Quotes from the published article include, “Be-
cause of the positive atmosphere, teachers and 
students alike look forward to coming to school,” 

“The teachers are beginning to see morale and 
self-confidence soar, supporting the adage that 
success breeds success,” and “…because of the 
solid relationship foundation and teach-
ing/mentoring skills learned in the Teen Leader-
ship/Capturing Kids’ Hearts curriculum, those 
normal setbacks have been minimal and turned 
into learning experiences.”  A selection of the sta-
tistical findings were: 
 

� Teen Leadership students had an 11% lower 
overall failure rate 

� Teen Leadership students had a 19.3% higher 
English passing rate 

� Teen Leadership students had an 11.9% 
higher mathematics passing rate 

� Teen Leadership students had a 7.5% higher 
social studies passing rate 

� Teen Leadership students had a 98% atten-
dance rate (2.4% higher) 

 
 
 
 
 
 

Wayne Community High School in Iowa per-
formed an in-depth longitudinal study that cap-
tured significant results.  They sent all staff to 
Capturing Kids’ Hearts and saw a dramatic im-
pact after only one year, then saw even more im-
provements after the second year.  The district 
superintendent stated that, “Our staff has come 
back saying that the training has been life chang-
ing.  These statements haven’t come from people 
that make these types of comments lightly.  They 
have come from professional educators that have 
spent years in the field and have experienced 
something so profound that it has affected every 
facet of their lives, both personally and profes-
sionally.”  The principal wrote, “The Capturing 
Kids’ Hearts process has revitalized an already 
tremendous staff at Wayne Community High 
School.  Several of our veteran staff members 
have changed their approach to kids.  We are see-
ing things out of our students that had rarely been 
seen before.  Shaking hands, opening doors, and 
other random acts of kindness are becoming 
commonplace.  Our statistics speak for them-
selves: discipline problems nearly non-existent 
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and academic achievement constantly improving.”  
Examples of results found were: 
 

� Class of 2003 test scores up – increase of 11 
percentile points 

� Class of 2004 test scores up – increase of 8 
percentile points 

� Class of 2005 test scores up – increase of 8 
percentile points 

� Discipline referrals down – 40%  decrease 
� Fewer students on behavior plans – 40% de-

crease 
� Removals from a classroom down – 54% de-

crease 
� Total suspensions down – 47%  decrease 
� Number of students suspended down – 52% 

decrease 
� In the district all-staff survey of teachers, ad-

ministrators, aides, secretaries, counselors, 
and nurses, 97% said “Yes” to: “I can tell a 
difference in the atmosphere of my building 
since we began using the Capturing Kids’ 
Hearts elements.” 

� 95% said “Yes” to: “I believe the entire 
school has benefited from becoming involved 
in Capturing Kids’ Hearts.” 

� 93% said “Yes” to: “Will Capturing Kids’ 
Hearts principles be continued in your class-
room even if you are not reminded of them 
frequently in staff development?” 

 
 
 
 
 
 

Bondy Intermediate School in Texas went from 
‘Acceptable’ to ‘Exemplary’ overall, and the stu-
dents enrolled in Teen Leadership saw dramatic 
improvements in their Texas Learning Index 
scores.  They  sent us a summary stating, “We 
compared the first six weeks grades of our Teen 
Leadership students this year with last year, be-
fore they were in our class. Many were failing 
multiple courses, assigned to the detention center, 
had police records, etc. Now they are experienc-
ing what it feels like to be successful. They are 
achieving academically and staying out of trou-
ble.”  Among the results were: 
 

� Overall – Went from Acceptable to Exem-
plary school ranking 

� 74% (111 out of 150 students) of the Teen 
Leadership students increased their Texas 
Learning Index scores 

� 24% (27 out of 111 students) of these in-
creased their TLI by 10 or more points 

� 14% (15 out of 111 students) of these in-
creased their TLI by 15 or more points 

� 87% (27 out of 31 students) of Hispanic 
Males increased their TLI’s  

 
 
 
 
 
 

South Middle School in Kentucky took part in 
an extensive longitudinal study to explore the im-
pact of Capturing Kids’ Hearts.  The research 
committee compared the first nine weeks of fall 
2002 to fall 2003.  In the memo sent to all em-
ployees, the Vice-Principal stated, “Attached, 
please find a copy of the discipline records com-
paring the first 9 weeks of school this year to last 
year.  We continue to see significant improvement 
in student behavior, especially when we consider 
this year’s group to last year’s.”   
 

� Decrease in total infractions – from 1,719 to 
1,110 

� Decrease in total infractions for males – from 
1,178 to 694 

� Decrease in total infractions for females – 
from 541 to 416 

� Decrease in classroom disruptiveness – from 
702 to 348 

� Decrease in tardies – from 526 to 357 
� Decrease in dress code violations – from 76 to 
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Pasadena High School in Texas took part in a 
detailed longitudinal study to measure the impact 
of Capturing Kids’ Hearts and Teen Leader-
ship.  Principal Wayne Adams said, “Our school 
has changed dramatically over the last 6 years of 
Capturing Kids’ Hearts training and Teen Leader-
ship.  The training has helped the teachers show 
respect and compassion to the students and has 
helped them develop a strong rapport with the 
students and with each other.  The techniques they 
learned can be applied in a math class, a science 
class, or any other class.  Teen Leadership has 
been an incredibly popular course and has been a 
positive influence in so many ways, including im-
proving the school climate, decreasing behavior 
problems, making students more responsible, 
building their self-esteem, enhancing their speak-
ing skills, creating a friendlier atmosphere, im-
proving their attitude, helping them see 
themselves as leaders, and helping them grow in 
ways that affect them in school and outside of 
school.  I believe in this program.”  The large im-
pact at Pasadena High School is reflected through 
the following measures: 
 

� Increase in Overall Test Scores – from 45% 
passing to 77% passing 

� Increase in Math Scores – from 55% to 88% 
� Increase in Reading Scores – from 67% to 

85% 
� Increase in Writing Scores – from 72% to 

88% 
� Increase in Attendance Rate – from 91.5% to 

94.0% 
 
Students expressed the difference in a powerful 
manner, exemplified by a student named Vanessa 
who said, “It’s really hard for me to trust someone 
especially because of my past…It can be hard to 
cheer up after your parents have put you down so 
many times.  But one thing I learned and I know 
that I will always remember is that I control my 
attitude.”  Another student, Isaac, said, “Prior to 
the class I had a thing for stereotyping people…I 
knew who I wasn’t going to get along with.  Dur-
ing the class I found out that there wasn’t much 
difference between all of us and that the only dif-
ference was in the way we grew up.  I was also 
able to empathize with them whenever they were 
going through hard times.  I know that without 
Teen Leadership I would still have that problem.”  

A student named Elizabeth said, “Teen Leader-
ship has impacted my life in many different ways.  
Most of my life I have been quiet and shy, but 
when I took this class it helped me open up and 
get out of my shell.  Also, I have always had a bad 
relationship with my mother but this class helped 
me to communicate with her.  Now I feel that I 
trust her and that I can tell her anything.”  
 
 
 
 
 
 

Lomax Junior High School in Texas initiated a 
3-year longitudinal analysis, finding that referrals, 
detentions, and suspensions decreased dramati-
cally after sending teachers to Capturing Kids’ 
Hearts and while using Teen Leadership.  In 
addition, standardized test scores increased.   
 
Some of the student comments on the question-
naire were powerful, such as “I can now get up in 
front of a class without being scared,” “I have 
learned a lot about how to be a leader,” “I have 
learned it doesn’t matter what you look like; it just 
matters how you are inside,” “Now I have started 
to control my temper,” and “I am a much better 
student.” 
 
In a letter to us, the principal stated, “It is with 
gratitude that I send you a copy of our recent 
‘State of the Campus’ discipline statistics.  As you 
can see, the number of office referrals has de-
creased significantly over the last three years.  We 
began our Teen Leadership program during the 
1998-99 school year and have continued to send 
participants to Capturing Kids’ Hearts…Without a 
doubt, our continued training and involvement in 
your program has produced positive results on our 
campus…Thank you for empowering us to do a 
better job with our students.  We may have to add 
a third teacher because the number of students 
requesting the course continues to grow.  And 
given the fact that recruiting teachers has been 
harder and harder, offering your trainings has 
even been an effective hiring technique.”  Among 
the findings were: 
 

� Overall test scores increased – from 79.1% to 
88.2% 
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� Math test scores increased – from 85.0% to 
96.1% 

� Reading test scores increased – from 87.8% to 
93.8% 

� Discipline referrals decreased – from 5000 to 
1389 

� Number of detentions decreased – from 1608 
to 720 

� Number of suspensions decreased – from 74 
to 48 

 
 
 
 
 
 

South Houston High School in Texas sent the 
entire staff through Capturing Kids’ Hearts, im-
plemented Teen Leadership, and undertook an 
extensive 5-year longitudinal study.  The principal 
said, “I’ve been in this business for 45 years and 
this training and curriculum are the most impor-
tant programs that I have implemented.  I couldn’t 
begin to count how many students’ and teachers’ 
lives have been completely changed.  Until I went 
to the training I didn’t think you could change the 
culture of a school.  Capturing Kids’ Hearts and 
Teen Leadership have made the difference in how 
teachers feel about themselves, how they interact 
and are unified with each other, and how the kids 
feel.  Our standardized test scores are up dramati-
cally, our dropout rate is down, and our failure 
rate is down, but more than any of that it’s the 
feeling that we now have in the building.”  One 
student was quoted making an incredibly pro-
found statement, saying, “It is more than just the 
teacher teaching.  We have a part in how the class 

learns.”  Among the longitudinal results found 
were: 
 

� Attendance rate increase – 91.3% to 95.3% 
� Overall test score increase – 50.5% to 78.5% 
� Reading score increase – 74.0% to 87.4% 
� Mathematics score increase – 61.0% to 86.2% 
� Writing score increase – 78.6% to 90.9% 

 
 
 
 
 
 

Surprise Lake Middle School in Washington 
performed an analysis after one semester of Teen 
Leadership. 252 students and 136 parents re-
sponded to a survey on their perception of the re-
sults of the course.  Among the findings: 
 

� 98% of the parents and 96% of the students 
would recommend Teen Leadership to others 

� 99% of the parents and 95% of the students 
considered it a positive experience 

� 99% of the parents and 97% of the students 
felt the skills learned in Teen Leadership were 
valuable 

� 99% of the parents and 98% of the students 
wanted Teen Leadership offered in the future 

 
The principal at Surprise Lake expressed the im-
pact he observed this way, “Statistically we re-
duced our referrals to the office by nearly 50%.  
Students are much more self-contained, self-
disciplined and more inclined to make better deci-
sions.  In my 31 years in public education, I have 
never conducted a survey that yielded such a posi-
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tive response. I would have no hesitation recom-
mending that this powerful curriculum be an ef-
fective part of every school in America.”    
 
 
 
 
 
 

Nacogdoches ISD in Texas implemented a quan-
titative and qualitative survey methodology, ana-
lyzing over 100 respondents from 3 different 
schools to determine the impact of Capturing 
Kids’ Hearts.  Among the findings were: 
 

� 100% of all respondents from each school re-
sponded affirmatively to “Were the skills you 
learned in Capturing Kids’ Hearts valuable?” 

� Over 85% responded that “Capturing Kids’ 
Hearts has provided me with useful, effective 
discipline techniques.” 

� Over 95% responded that “I highly recom-
mend this to other schools.” 

 
 
 
 
 
 

Brenham Junior High School in Texas reported 
a significant reduction in discipline problems after 
sending 1 principal, 1 counselor, and 8 teachers to 
Capturing Kids’ Hearts training, plus initiating 
the Teen Leadership process.  The dramatic re-
sults they experienced included: 
 

� Standardized test scores increased in all cate-
gories 

� Fall referrals dropped from 942 to only 275 
� Threats to staff decreased 
� Excessive tardies decreased 
� Truancies decreased 
� Vandalism incidents decreased 

 
Students made comments such as: “Last year lots 
of my classmates including myself were terrible.  
I didn’t think that I could change but I did and a 
whole lot of other kids in Teen Leadership did 
too.  I won’t worry anymore about going to deten-
tion because from now on I will only worry about 
myself and I will stop trying to impress my 

friends.  If they don’t like me for who I am then 
they’re not my friends…Teen Leadership teaches 
kids to be great role models for others and also to 
respect everyone’s opinions.  It also teaches us to 
take responsibility for our own actions…It has 
helped me to have more self-confidence and learn 
to make good first impressions.”  
 
 
 
 
 
 
FLIPPEN READING CONNECTION STUDY 

(modified excerpt from academic research article) 
 

The purpose of this study is to measure the effec-
tiveness of the Flippen Reading Connection as 
compared to the usual and customary curriculum 
used within self-contained classes for learning 
disabilities.  The self-contained classes included 
children diagnosed by a public school system with 
learning disabilities, including attention deficit 
and other varying exceptionalities. 
 
The Flippen Reading Connection procedure in-
volves a sensorimotor and psychomotor program.  
Unlike earlier procedures in the same categories, 
the Flippen Reading Connection procedures inte-
grate all kinesthetic activities with symbolic lan-
guage.  Visual representation of symbols is 
simultaneously created and expressed via move-
ment.  Mental representations of visual symbols 
and clusters of symbols are made, matched to 
auditory symbols (phonemes, morphemes, and 
words) and extended to symbolic and schematic 
areas.  Major emphasis is placed on conceptual 
ability (the ability to deal with parts and whole 
simultaneously) at auditory, visual, motor, cogni-
tive and semantic levels.  Basically, new cognitive 
processing is taught by a physical action proce-
dure.  Initially, body inclusion is essential to the 
intervention but gradually the body is excluded 
and cognitive processing is completely interior-
ized.   
 
A double-blind intervention study was conducted 
within the Orange County, Florida, public school 
system.  Eleven self-contained classes for learning 
disabilities were selected with school system as-
sistance.  Grade levels three to five were chosen 
for this study.  The self-contained classes were 
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similar as to types and severity of learning disabil-
ity and attention deficits, level of intelligence, age, 
and gender.   
 
Five classes used the Flippen Reading Connection 
procedures.  The teachers who were to implement 
the Flippen Reading Connection procedures with 
their classes received sixty hours of training in the 
classroom instruction involving these specific pro-
cedures.  All of these teachers volunteered.  The 
Flippen Reading Connection procedures were 
used for forty-five minutes per school day as a 
supplement to the usual and customary school day 
curriculum.  
 
The comparison group classes designated as cur-
riculum based continued to implement the usual 
and customary prescribed curriculum for the 
school day.  Six classes used the curriculum based 
procedures.   
 
Students in all research classes were tested before 
the Flippen Reading Connection procedures were 
implemented.  The assessment used was the Or-
ange County Curriculum Based Assessment used 
by Orange County and other counties in Florida.  
This assessment was chosen by Orange County as 
opposed to standardized testing because curricu-
lum based assessment relates more directly to ac-
tual classroom instruction and can provide more 
usable and realistic results.  These results can be 
more easily generalized to other self-contained 
and resource learning disability classroom set-
tings.  The testers that administered the Curricu-
lum Based Assessment were trained and certified 
to do so by the Orange County school system.   
 
The areas of skill assessed were as follows: 

� Sight vocabulary accuracy 
� Sight vocabulary fluency 
� Familiar passage reading 
� Unfamiliar passage reading 
� Writing vocabulary 

 
Students were not aware that they were participat-
ing in a research project.  The Flippen Reading 
Connection procedures were implemented with no 
special introduction so that these procedures 
would be perceived as a part of the usual and cus-
tomary daily classroom curriculum.  This con-
trolled the factor of student expectation.  The 
teachers and those administering the Curriculum 

Based Assessment were unaware of the design 
and purpose of the study.  The teachers were made 
aware that class performance would not be com-
pared to other classes and that students would be 
identified by number and not by name.  The data 
analysts were unaware of which students were in 
the curriculum based classroom or Flippen Read-
ing Connection group until all data had been re-
corded and correlated.  
 
The students were post-tested using the Curricu-
lum Based Assessment by the same testers that 
administered the pre-test.  The post test occurred 
within fifteen days after the conclusion of the re-
search project.  This assessment delay was to en-
sure that any gains demonstrated by the students 
had become implicit cognitive processes and a 
part of their long-term working memory.   
 
The Kruskal-Wallis H test was the procedure em-
ployed to determine if the Flippen Reading 
Connection procedures group was significantly 
different from the curriculum based usual and cus-
tomary procedures group. 
 
The results of this double-blind research study 
indicate that the Flippen Reading Connection 
procedures group scored significantly higher than 
the curriculum based group in all five areas 
assessed.  All of the significance test p-values 
calculated were less than 0.001, meaning that the 
probability of finding these positive results by 
chance is less than 1 in 1,000.  These p-values are 
substantially less than the standard p-values ac-
cepted in the professional literature of 0.05 or 
0.10, which means that the results meet an even 
more rigorous threshold of proof.  This study 
gives credence to the fact that the Flippen Reading 
Connection is a significantly effective interven-
tion when used with learning disabled students 
and students with varying exceptionalities 
including attention deficits. 


